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Abstract: Vocabulary is the language resource for the students to construct a sentence. Despite 
the important role of vocabulary, studies about vocabulary teaching, especially for young learners, 
revealed that their vocabulary mastery was still unsatisfactory. The students at Class 5A SDN 
Lowokwaru 2 Malang also had similar problems. It was found out that there was a lack of a variety 
of teaching strategy which was interesting for elementary school students who are young learners. 
This current study was collaborative action research covering four stages: planning, implementing, 
observing, and reflecting. There were 34 students who participated in the current study. The study 
revealed that of storytelling strategy could improve the students’ vocabulary mastery. The average 
score of students’ vocabulary test at the end of Cycle 1 was 81.5. It indicated that 91.17% of the 
students had reached the criteria of success. The researcher did three stages in implementing 
storytelling strategy i.e. in pre-story stage, in-story, and post-story stage. Based on the research 
findings, the implementation of a storytelling strategy could improve the students' vocabulary 
mastery and participation in learning activities. It could be inferred that the storytelling strategy was 
successful in improving students’ vocabulary mastery. 
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INTRODUCTION 
English has been considered as a foreign language in Indonesia. According to Paul (2003), 
“EFL refers to the learning of English by students in a country where English is not used as the 
native language.” The teaching of English in Indonesia starts from the fourth grade of elementary 
school as the government decided to include English subjects as the local content for the 
elementary level. It is stated in the Decree of Ministry of Education and Culture No. 79 Year 2014 
1, English subject in elementary school is not a required subject but as a local content subject. 
According to the Decree of the Minister of National Education No.22 Year 2006, the fourth 
graders of elementary school are the earliest grade when students begin to learn English.  
According to Harmer 2007, there are four different ages of learners; there are children, 
young learners, adolescents, and young adults. Gusrayani2 states that young learners are classified 
into younger leaner (6-8 years old) and older learner (9-12 years old).  
 
1 Mendikbud, Permendikbud No. 81 A Tentang Implementasi Kurikulum (Jakarta, 2013). 
2 Diah Gusrayani, Teaching English to Young Learners:(Sebuah Telaah Konsep Mengajar Bahasa Inggris Kepada Anak-
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Children need physical movement, and they have a short attention span. They tend to be 
keen and enthusiastic learners. According to Harmer 3, children at the ages of nine to ten years old 
have specific characteristics. Although they do not understand individual words, they still have the 
ability to respond to the meaning of the words. Other than that, the children can learn better when 
they discover things around them and acknowledge it as learning rather than listening to 
explanations from the teachers. It is worth noting that children find abstract concepts such as 
grammar rules challenging to understand. The last characteristic is that children of these ages tend 
to share stories about themselves and their surroundings. They actively participate in the learning 
process that focuses on their own lives since approval and attention from the teacher become the 
most important thing for them. Children who get enough attention from the teacher are motivated 
and encourage in learning. Those are the characteristics of young learners. The teacher definitely 
has to be very sensitive to the children’s needs and has to prepare the lesson very well. 
As the tool of communication, English language components are required to be mastered 
by the students, especially vocabulary. Even though the vocabulary is not the only source that 
influences the students to acquire the language perfectly, vocabulary is an important factor 
determining language proficiency 4. Ur 5 defines vocabulary as “the words that are taught in the 
foreign language.” This is in line with Cameron 6, who explains that the first step in learning a 
foreign language is mastering vocabulary. Nation7  argued that vocabulary is the major element to 
be mastered in the learning of any language. Coady and Huckin 8 find out that students will 
encounter difficulties in learning English if they do not have an ideal amount of vocabulary. 
Cameron 9believes that there are four principles of teaching vocabulary to young learners. 
First, the children can learn vocabulary in a foreign language easily by using objects they are familiar 
with. Second, they need to learn the function of the words they have known in different contexts 
to help them expand the idea of the words themselves. Third, finding a word activates their brain 
to find its connections to their prior knowledge that supports the understanding of the new words. 
Fourth, high-frequency words to young learners are appropriate to help them to learn new 
vocabulary in different concepts.  
One of the strategies that can be implemented in teaching vocabulary is storytelling. 
Storytelling may become an interesting alternative teaching strategy in the classroom. According to 
Haven10, the use of storytelling in the learning and teaching activity can improve and develop 
language skills rapidly and effectively. In addition, by using storytelling, the children, literary 
competence is developed, a combination of linguistic, socio-cultural, historical, and semiotic 
 
3 Jeremy Harmer, “[Jeremy_Harmer]_How_to_Teach_English(BookFi).Pdf,” 2001. 
4 Suziyati Abdul Mad and Vijayaletchumy Subramaniam, “The Elements of Rewards Towards the Children in 
the Process of Mastering Malay Language Vocabulary,” International Journal of Business and Social Science 2, no. 2 (2011). 
5 Penny Ur, A Course in English Language Teaching (Cambridge University Press, 2012). 
6 Lynne Cameron, Teaching Languages to Young Learners (Cambridge University Press, 2001), 
http://dx.doi.org/10.1017/cbo9780511733109. 
7 Raquel Fernández Carril, “I.S.P. Nation, Learning Vocabulary in Another Language. Cambridge: CUP, 2001, 
417p.,” Revista Alicantina de Estudios Ingleses, no. 15 (2002): 292, http://dx.doi.org/10.14198/raei.2002.15.18-2. 
8 Margot Haynes, “SECOND LANGUAGE VOCABULARY ACQUISITION.James Coady & Thomas 
Huckin (Eds.). New York: Cambridge University Press, 1997. Pp. x + 299. $22.95 Paper.,” Studies in Second Language 
Acquisition 21, no. 1 (1999): 150–152, http://dx.doi.org/10.1017/s0272263199221055. 
9 Cameron, Teaching Languages to Young Learners. 
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awareness 11. Similarly, Ying-Li12  specifies that there are three stages of storytelling. The three 
stages are pre-story, in-story, and post-story. 
According to Champion, 2003 storytelling can be defined as a verbal activity in which both 
gestures and language are used in a creative way so that scenes in a sequence are formed. This 
strategy encourages the students to form the habit of learning the language. Students will have 
broader imagination that helps them to get involved in the stories. Additionally, Wright (1997) 
states that vocabulary plays an important role because by mastering more vocabulary, students will 
have stable and wide language experiences.  
In this study, the researcher conducts her study in SDN Lowokwaru 2 Malang. There are 
some factors why the researcher chooses this school to conduct her study. Firstly, this school is 
categorized as “Sekolah Standar Nasional” (SSN), so the researcher wants to know how the English 
teacher at that school teaches vocabulary to the students. Secondly, the researcher is the teacher’s 
acquaintance where she likes to tell her problems to and becomes the partner to solve the students’ 
problems collaboratively. Before conducting the study, the researcher had an informal interview 
with the English teacher of SDN Lowokwaru 2 Malang. She said that the students in fifth graders 
had difficulty in learning English, especially vocabulary.  
Based on the preliminary study conducted on March 23, 2020, with the topic “Money,” it 
was found out that the students faced some problems. The students’ vocabulary mastery was still 
low. It has been proven when the researcher gave them a test for preliminary study with 25 pictorial 
multiple-choice items and four options in each item. The result showed that there were only 5 out 
of 34 students passed the minimum passing criteria /Kriteria Ketuntasan Minimal (KKM), which is 
75. The result of the vocabulary test in the preliminary study administered by the researcher varied 
from 52 to 84. Based on the observation, the teacher only taught the students the words and the 
meaning without further explanation on how to spell the words. The teacher only introduced the 
new words without giving concrete things like illustrations or pictures. In addition, the teacher only 
used the English book and Lembar Kerja Siswa (LKS) as teaching resources in the class. 
Some previous studies on storytelling strategy conducted by Kalantari and Hasmeian 
13explained the use of this strategy in developing students’ vocabulary mastery and increasing 
students’ motivation and interest in learning English. A previous study carried out by Kalantari and 
Hashemian 14, revealed that storytelling strategy could improve the students’ vocabulary mastery 
for young learners. Most of the students said that they were very eager to learn new vocabulary 
after being taught through the storytelling strategy. The study included students in the third grade 
of elementary school as the research’ participants. Based on the data analysis, the result of the 
vocabulary test at the end of Cycle 1 discovered that the use of storytelling strategy to improve 
students’ vocabulary mastery was successful and effective. It showed that the students’ scores in 
the experimental group increased.  
 
11 Christopher Brumfit and Ronald Carter, Literature and Language Teaching, vol. 289 (Oxford university press 
Oxford, 1986). 
12 Chen-Ying Li and Paul Seedhouse, “Classroom Interaction in Story-Based Lessons with Young Learners,” 
The Asian EFL Journal Quarterly 12, no. 2 (2010): 288–312. 
13 Farzaneh Kalantari and Mahmood Hashemian, “A Story-Telling Approach to Teaching English to Young 
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Dealing with the use of stories, Elley (1989), as cited in Cameron 15, asserted that young 
learners could learn vocabulary from stories through listening. He conducted two studies in which 
the participants were 7 and 8-year-old first language users in New Zealand. The aim of the study 
was to examine the vocabulary gain from the activity of listening to the story. The listening activities 
were done in two stages. The first one was with the teacher's explanation of the new words, while 
the other one was done without the teacher. The result proved that the students actually still 
remembered the vocabulary.  
In another English Foreign Language context, shown positive results in the use of 
storytelling strategy to improve the students’ vocabulary mastery. The researcher involved 28 
students from primary school, and each group consisted of 14 students in the fourth graders. In 
this research, the researcher used folktales in storytelling. The findings suggested that the students 
in the experimental group who learned new vocabulary through the storytelling strategy had better 
scores than the students in the control group who only used a dictionary to improve their 
vocabulary. The result of the study indicated that the mean score of the control group was 
significantly different from the experimental group. It was about 11.5 for the control group and 
17.5 for the experimental group. This led to the conclusion that the experimental group succeeded 
better than the control group. 
Referring to the background of study stated previously, it can be concluded that storytelling 
strategy can be used for improving the students’ vocabulary mastery in elementary school. The 
researcher conducted a preliminary study in order to identify students’ problems in vocabulary 
mastery. The researcher made several attempts to identify the students’ learning problems, 
observing the teaching and learning in the classroom, giving a vocabulary test to the students, and 
interviewing the English teacher for analyzing the problem that occurred in a class. 
 
METHODS 
The research design implemented in this study was Collaborative Classroom Action 
Research to solve particular problems about students’ vocabulary mastery in SDN Lowokwaru 2, 
Malang. The English teacher was the collaborator who had been trained before she observed the 
implementation of storytelling strategy to improve the students’ vocabulary mastery.  The 
researcher taught the students through storytelling strategy, whereas the observer (collaborator) 
observed the teaching and learning process to collect data on how the implementation of 
storytelling strategy could improve the students’ vocabulary mastery. 
Prior to the research, the researcher did a preliminary study, which was aimed at identifying 
the problems. During the preliminary study, the researcher observed the students‟ behavior and 
participation in the class. There were four steps in conducting this research 1) planning, 2) 
implementing, 3) observing, 4) reflecting.  The instruments used in this study were interview guide, 
observation checklist, vocabulary test, and students‟ questionnaire. 
 
RESULTS AND DISCUSSION 
The students’ active participation in this study was generated from their participation in 
speaking activity based on the observation sheet and the response of the students towards the 
questionnaire. The data showed that the students’ active participation increased. 
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Students’ Vocabulary Score   
The data on the students’ vocabulary achievement was obtained from the result of the 
students’ vocabulary test. The questions in the vocabulary test were gotten from the vocabulary 
that had been learned by the students through the stories. The vocabulary test was conducted at 
the last meeting. The average score of students’ vocabulary test was 81.6 after the implementation 
of the storytelling strategy. The vocabulary tests focused only on nouns in the context of “Money”. 
The strategy was considered successful if 85 percent of students were able to get 75 or above. The 
percentage of the students who achieved the criteria of success is 91.17%. Concerning the criteria 
of success, Figure 3.2 described the percentages of the students who achieved the criteria of 




Percentages of the Students who achieved the Criteria of Success 
Based on the data, it was concluded the result of the students’ vocabulary mastery test 
achieved the criteria of success. In fact, ninety-one-point seventeen percent of students (31 
students) passed the standard score. It was found more than 85% of the students gained scores 
above 75. Only 8.83% of students (3 students) had scores below the standard score. 
 
Data from the Observation Checklist 
The observation checklist was used to observe the implementation of the storytelling 
strategy. The researcher wanted to know how was the teaching and learning activity in every 
meeting and how was the students’ response toward the implementation of the storytelling strategy. 
The researcher provided several indicators, which should be assessed by the observer. The observer 
was the English teacher of Class 5A.  
Based on the data obtained from the observation checklist, it was assumed that the students 
actively participated in the teaching and learning process. Most of the students fully paid attention 
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The students were excited to answer questions offered by the researcher about the 
vocabulary, which was related to the story. The researcher also noticed that rewards could motivate 
students to be more active in the teaching and learning process. They competed with each other to 
get some points or rewards by answering the researcher’s questions and showed good performance 
in every task given. All of the students looked more enthusiastic and more active in the learning 
activities. The data showed that the students’ involvement in the class increased in every meeting.  

















The Students’ Response towards the Implementation of Storytelling Strategy 
 
The data obtained from the questionnaire also support that the students had already 
improved their vocabulary mastery. The students’ questionnaire showed positive results toward the 
implementation of storytelling strategy to improve their vocabulary mastery. The questionnaire was 
given to the students in the last meeting. The questionnaire was given to know the students’ opinion 
and responses after the implementation of the storytelling strategy. 
The first variable is about the students’ response to the implementation of the storytelling 
strategy. The result showed that one hundred percent (100%) of students (34 students) stated that 
they were interested and excited when the researcher told a story using a storytelling strategy. 
Furthermore, one hundred percent (100%) of students said that they were not feeling bored 
anymore in learning English. 
The second variable is the teaching activity. There were 100% of students who stated that 
at the beginning of the lesson, the researcher asked the students about the vocabulary which was 
related to today’s material. Then, all of the students stated that the use of storytelling strategy could 
improve the amount of vocabulary. Furthermore, ninety-four percent (94%) of students (32 
students) stated that all of the new vocabularies were introduced using story, whereas only two 
students said that not all of the new vocabulary was introduced in the story. Eighty-eight percent 
(88%) students (30 students) said that the researcher gave them a chance to look up into dictionary 











Result of Students' Observation Checklist
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The third variable is about the media. One hundred percent (100%) students stated that 
the media and pictures could be seen clearly. There were 91% of students (34 students) who said 
that the use of media and pictures could help them in remembering new vocabulary. 
The fourth variable is the class atmosphere. Based on the result, it was stated that 91% of 
students had good and interactive interaction with the researcher because of the use of storytelling 
strategy. Furthermore, there were (94%) students (32 students) stated that they liked to work in a 
group discussion because it was fun. Last, one hundred percent (100%) of students said that the 
use of storytelling strategy could build a positive class atmosphere. 
The fifth variable is about students’ motivation. Eighty-eight percent (88%) of students (30 
students) said that they had more motivation to learn English. The last variable is about the 
students’ competence. One hundred percent of students said that the use of storytelling strategy 
was effective to remember and gain new vocabulary. Finally, 94% of students (32 students) also 
pointed out that they could do the tasks easier. 
 
The Teacher’s Response and Opinion towards the Implementation of Storytelling Strategy 
The researcher also interviewed the English teacher to know her opinion toward the 
implementation of the storytelling strategy. She said that the storytelling strategy was a good 
strategy to improve the students’ vocabulary mastery. By using storytelling strategy, the students 
were kept motivated, developed positive attitudes, and created a desire to continue learning. This 
led them to be more lively participation and practice the language, especially in learning new 
vocabulary. 
The English teacher said that the researcher used creative and innovative media to teach. 
It could help the students to get involved in the context of the story and the language used in the 
story. The use of the expression, mimic, and body movements were other aspects that can facilitate 
the students in learning vocabulary. 
 
Discussion 
The Implementation of the Storytelling Strategy 
The researcher intended to use a storytelling strategy to improve the students’ vocabulary 
mastery. Stories play an essential role in the acquisition of a foreign language as in the mother 
tongue. According to Wasik & Bond, and Wright,16 stories function as an important tool to 
contextualized and introduced new language. The stories make the language comprehensible and 
memorable. Storytelling strategy is also used to build up the students’ motivation in learning 
English. 
The researcher implemented her storytelling strategy in three stages, including pre-story, 
in-story, and post-story stage. The first stage is pre-story, which includes warming up activities. The 
activities are used to enable students to get ready for listening activities. In the listening activity, the 
teacher presents the target vocabulary by using illustrations. Showing pictures will attract students’ 
attention to the story. The second stage is the in-story part, in which students get to understand 
 
16 Barbara A Wasik and Mary Alice Bond, “Beyond the Pages of a Book: Interactive Book Reading and 
Language Development in Preschool Classrooms.,” Journal of educational psychology 93, no. 2 (2001): 243; Andrew Wright, 
Creating Stories with Children (Oxford University Press, 1997); Osman Özdemir, “The Effects of Story Telling and Role 
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the context of the story in a loving atmosphere. The last stage is post-story that presents follow-up 
activities that encourage students to develop anticipation skills or creativity17. 
In the pre-story stage, the researcher organized the classroom for storytelling activity. 
Before the researcher told a story, the students received motivating and understandable input 
through the pictures as the keywords that could help them to be accustomed to the new vocabulary. 
The researcher prepared these in advance. The researcher asked the students about what the picture 
was. Some of them said the words in bahasa Indonesia, and the researcher translated it into English. 
According to Cameron 18, before telling the story, the teacher should introduce some ideas and 
keywords. Then it is important to contrast the ideas and lexis in the story. The key vocabulary, 
however, was beneficial for them as it helped them to fill out the worksheet given by the researcher. 
In this research, once the participants had identified that key vocabulary, the teacher started telling 
the story. 
The next stage was in-story; here, the researcher told the story twice. While telling a story, 
the researcher directed the students’ attention to the pictures or illustrations of the story in order 
to facilitate them in learning new vocabulary. The researcher told the story by using gestures, facial 
expressions, body movement, mime and asked the participants about it in order to assess their 
prior knowledge. The most important things in telling a story are sounds, words, and language 
figures. Storytellers use different voices in different characters, body movements, mimes, and 
gestures 19. Then, the researcher asked the students to give a response to the story. 
The last was post-story stage. The researcher asked the students to work on the vocabulary 
tasks. These tasks were important to practice their long-term memory about the vocabulary and 
make them accustomed to it in their daily activities. This is in line with Curtain and Dahlberg 
(2004), who state that vocabulary tasks help the students to improve their proficiency level. Thus, 
this level of proficiency becomes expended, and it can help students improve their acquisition of 
different grammatical structures and new words. 
For this research, the researcher explained the new words by using various types of pictures, 
body movement, facial expression, acting out the vocabulary multiple times. In the following 
meeting, the researcher asked the students about the word, and they seemed to think a while before 
they finally gave the correct answer. The researcher told the students a different story in each 
meeting. They were asked to listen to the story and answer the vocabulary comprehension. 
Furthermore, the students also did some exercises to make them accustomed to the vocabulary 
tested there, and they were able to use those words in daily activity. 
In this study, the researcher also used some pictures and illustrations as media for telling 
the story. This media was used to help the students understand more of the words’ meaning and 
help them to memorize the word. This statement is also supported by Gairns & Redman 20 who 
argue that using pictures and illustrations are appropriately employed for beginners or young 
learners because it shows a concrete form for that vocabulary. Harmer (2012) also says that teaching 
 
17 Li and Seedhouse, “Classroom Interaction in Story-Based Lessons with Young Learners.” 
18 Cameron, Teaching Languages to Young Learners. 
19 Mauro Dujmović, “Storytelling as a Method of EFL Teaching,” Metodički obzori: časopis za odgojno-obrazovnu 
teoriju i praksu 1, no. 1 (2006): 75–87. 
20 Carolyn G Madden, “WORKING WITH WORDS: A GUIDE TO TEACHING AND LEARNING 
VOCABULARY. Ruth Gairns and Stuart Redman. New York: Cambridge University Press, 1986. Pp. v + 200. $9.95.,” 
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words to young learners can be done by giving them short stories where the meaning and unfamiliar 
words are illustrated by pictures. 
When the researcher did the storytelling strategy, she was frequently used mime, 
expressions, and gestures to make the vocabulary teaching more dynamic and helped young 
learners in capturing the lesson well. Especially for using gestures, it helped the students to infer 
the meaning of a spoken word or expression. Furthermore, during the implementation of the 
storytelling strategy, the researcher repeated some words which were related to the topic with the 
expectation that the students could memorize those words in their mind. 
Repetition is an important factor in learning a language, especially regarding child language 
learning (Huang, 2010). Those are the reasons why the storytelling strategy used by the researcher 
is successful in improving the students’ vocabulary mastery; Moreover, it could bring a joyful 
learning activity for the students. 
However, there was some limitation to be addressed by future study. In implementing the 
storytelling strategy, after the students did the tasks, there should be a classroom discussion to 
check their answers. Unfortunately, the researcher only checked the most difficult question in the 
discussion because of the limited time. Therefore, it would take much time to have more discussion 
in the classroom. As a result, this strategy cannot be implemented in only one meeting. 
 
The Students’ Improvement in Vocabulary Mastery  
The findings of this study proved that storytelling strategy could improve the students’ 
vocabulary mastery. It can be seen from their achievement on the vocabulary test after the 
implementation of the storytelling strategy. After the implementation of the storytelling strategy, 
the average mark of the students was 81.5. In other words, ninety-one point seventeen (91.17%) 
students achieved a score of 75 or above as the criterion of success. Numerous studies have 
mentioned the use of storytelling strategy in teaching vocabulary; Kalantari and Hasmeian 21, whose 
research was about the use of storytelling strategy to improve the students’ vocabulary mastery of 
the third-grade students in Iran; and Ӧzdemir 22  whose research was about improving students’ 
vocabulary mastery for young learners. They proved that the storytelling strategy implementation 
was effective to help students’ improve their vocabulary mastery. 
Based on the result of the students’ vocabulary test above, it can be concluded that the 
storytelling strategy is able to improve the students’ vocabulary mastery in one cycle. The students’ 
improvement in vocabulary mastery is also related to the students’ involvement in the class. 
According to the observation checklist filled by the collaborator about the students’ involvement 
in the class, the collaborator gave 4 in almost all indicators. It tells that the students’ excitement in 
class is quite high. 
 
The Strengths and Weaknesses in Implementing the Storytelling Strategy 
In learning new vocabulary, storytelling strategy has some benefits for emotional 
development, social development, and learning strategy. Stories allow frequent repetition of new 
words in an enjoyable atmosphere23. By using a storytelling strategy, the researcher tried to 
 
21 Kalantari and Hashemian, “A Story-Telling Approach to Teaching English to Young EFL Iranian Learners.” 
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introduce and review the new words and sentence structures by using more varied activities. The 
activities should help the students to memorize the new words and be familiar with the context of 
the sentences. It has been proven by looking at the result of the students’ vocabulary mastery after 
the implementation of the strategy.  
Furthermore, storytelling encourages the students to continue studying the language 
because it affects the students positively when considering its motivating role in foreign language 
teaching. It has been proven by looking at the result of the students’ questionnaire after the 
implementation of the storytelling strategy. The result showed that 100% of the students (34 
students) were interested and excited when the researcher was delivering stories. The researcher 
used body movements, facial expressions, pictures to attract the students’ interest and to hold their 
motivation in joining the learning process. Thus, the use of storytelling could improve students’ 
vocabulary mastery, especially for young learners in the case of enjoyable and creative learning 
activities.  
Meanwhile, there are some weaknesses in implementing storytelling strategy. The 
researcher needs more time in conducting this study. The time allocation was only 70 minutes every 
week. Furthermore, in the observation checklist, it was not mentioned about the researcher’s 
specific steps in doing the storytelling strategy. On the other hand, the researcher needs to spend 
their time preparing the story, materials, media, and choosing appropriate stories based on the 
students’ interests and level. Then, it demands the teacher to be more creative and expressive while 
telling the story. The more creative and expressive the teacher is, the more enthusiastic the students 
in the learning process. In addition, the researcher needed to check on the readability of the stories 
by using Flesch-Kincaid software. Unfortunately, the researcher did not use the software to check 
the readability of the stories in this study. 
 
Conclusion 
In this study, the implementation of storytelling strategy was done in three meetings, and 
the strategy took only one cycle because the implementation of storytelling strategy can improve 
the students’ vocabulary mastery of the fifth graders in SDN Lowokwaru 2 Malang. Concerning 
the students’ scores, it showed that 91.17% of the students already achieved scores 75 or above. 
The success of the implementation of storytelling strategy was indicated by the achievement of the 
criteria of success, which deal with the students’ involvement in learning and teaching activity. 
Dealing with the students’ involvements, it was found that most of the students were actively 
involved during the teaching and learning process, and it was reflected by the score that the 
collaborator gave in almost all indicators, which was 4. 
During the implementation of the storytelling strategy, the researcher used three stages, i.e., 
pre-story, in-story, and post-story. In the pre-story stage, the researcher showed some pictures, and 
the students should mention the name of those pictures. It was actually for practicing their 
vocabulary mastery. Then, the researcher distributed a list of vocabulary, and the students should 
pay attention to the keywords that would be beneficial for them to answer the worksheet. In the 
list of vocabulary, there were 15 questions that the students should translate into either Indonesia 
or English. Furthermore, in the in-story stage, the researcher used some activities that used to 
motivate the students, keep and manage the students’ attention, and help them in understanding 
the story. Here, the researcher asked the students to repeat the new vocabulary and gave them the 
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some assignments which related to the materials. This strategy was proven useful because it can 
ease them in memorizing the new vocabulary. 
Although not all students could achieve the standard score, all students showed their 
improvements in vocabulary mastery. Before the implementation of the storytelling strategy, the 
average score of the students’ vocabulary test in the preliminary study was 61.5. This was the basic 
reason why the researcher used storytelling strategy to improve the students’ vocabulary mastery. 
14.73% of students could not achieve the standard score. In contrast, after the implementation, 




Referring to the findings and discussion of the study, the researcher proposes some 
suggestions. The suggestions are addressed to the English teacher and pre-service teachers, 
especially those who teach English for young learners, further researchers who will conduct the 
similar study, and university students. 
For the English teachers and pre-service teachers, it is suggested to use storytelling as an 
alternative strategy to improve the students’ vocabulary mastery. This strategy was proven to be 
useful because the result of the students’ vocabulary in the final test increased. Moreover, the 
material and the story could be changed based on the students’ needs and interests. The storytelling 
strategy can be applied to teach some types of narrative texts like fairytales, folktales, myths, etc. 
In relation to stories and media, the researcher recommends the use of various stories in one 
meeting to avoid students’ boredom. Thus, the English teacher should be selective in choosing the 
stories, materials, and media to make the class activities interesting. In addition, the English teacher 
should make the students actively involved in learning and teaching activities. 
For university students who want to take the EYL course are recommended to read this 
study as a reference to know how to teach EYL students. It is advisable for university students to 
find more strategies to teach English to young learners. For other researchers, it is recommended 
to apply the storytelling strategy for other levels of students. The use of storytelling strategy can 
also be used to improve the English language skills, i.e., listening, speaking, reading, and writing. 
Generalizing the findings of this study requires more studies with different research designs. In this 
study, the implementation of the storytelling strategy only took three meetings. The time was not 
long enough to look into the long-term effects of the implementation of storytelling strategy. 
Therefore, additional time is needed to get a better result in the future. 
Before implementing a storytelling strategy, it is advisable to calculate the readability of the 
story by using Flesch-Kincaid software in order to be practical. The calculation of the readability 
is important because it indicates the readers’ grade and the suitability to understand the text easily. 
This study did not use the Flesch-Kincaid software. Concerning the suggestions above, hopefully, 




Brumfit, Christopher, and Ronald Carter. Literature and Language Teaching. Vol. 289. Oxford 




EDUCATIO : Journal Of Education 
Volume 5 , Number 3, Februari 2021 






Cameron, Lynne. Teaching Languages to Young Learners. Cambridge University Press, 2001. 
http://dx.doi.org/10.1017/cbo9780511733109. 
Dujmović, Mauro. “Storytelling as a Method of EFL Teaching.” Metodički obzori: časopis za odgojno-
obrazovnu teoriju i praksu 1, no. 1 (2006): 75–87. 
Fernández Carril, Raquel. “I.S.P. Nation, Learning Vocabulary in Another Language. Cambridge: 
CUP, 2001, 417p.” Revista Alicantina de Estudios Ingleses, no. 15 (2002): 292. 
http://dx.doi.org/10.14198/raei.2002.15.18-2. 
Gusrayani, Diah. Teaching English to Young Learners:(Sebuah Telaah Konsep Mengajar Bahasa Inggris 
Kepada Anak-Anak). UPI Press, 2014. 
Harmer, Jeremy. “[Jeremy_Harmer]_How_to_Teach_English(BookFi).Pdf,” 2001. 
Haven, Kendall F. Super Simple Storytelling: A Can-Do Guide for Every Classroom, Every Day. Libraries 
Unlimited, 2000. 
Haynes, Margot. “SECOND LANGUAGE VOCABULARY ACQUISITION.James Coady & 
Thomas Huckin (Eds.). New York: Cambridge University Press, 1997. Pp. x + 299. $22.95 
Paper.” Studies in Second Language Acquisition 21, no. 1 (1999): 150–152. 
http://dx.doi.org/10.1017/s0272263199221055. 
Kalantari, Farzaneh, and Mahmood Hashemian. “A Story-Telling Approach to Teaching English 
to Young EFL Iranian Learners.” English Language Teaching 9, no. 1 (2016): 221–234. 
Li, Chen-Ying, and Paul Seedhouse. “Classroom Interaction in Story-Based Lessons with Young 
Learners.” The Asian EFL Journal Quarterly 12, no. 2 (2010): 288–312. 
Mad, Suziyati Abdul, and Vijayaletchumy Subramaniam. “The Elements of Rewards Towards the 
Children in the Process of Mastering Malay Language Vocabulary.” International Journal of 
Business and Social Science 2, no. 2 (2011). 
Madden, Carolyn G. “WORKING WITH WORDS: A GUIDE TO TEACHING AND 
LEARNING VOCABULARY. Ruth Gairns and Stuart Redman. New York: Cambridge 
University Press, 1986. Pp. v + 200. $9.95.” Studies in Second Language Acquisition 9, no. 2 (1987): 
256–257. http://dx.doi.org/10.1017/s0272263100000528. 
Mendikbud. Permendikbud No. 81 A Tentang Implementasi Kurikulum. Jakarta, 2013. 
Özdemir, Osman. “The Effects of Story Telling and Role Playing on Young Learners’ Vocabulary 
Learning and Retention.” Yüksek lisans tezi. Konya Selçuk Üniversitesi. Konya, 2012. 
Ur, Penny. A Course in English Language Teaching. Cambridge University Press, 2012. 
Wasik, Barbara A, and Mary Alice Bond. “Beyond the Pages of a Book: Interactive Book Reading 
and Language Development in Preschool Classrooms.” Journal of educational psychology 93, no. 




EDUCATIO : Journal Of Education 
Volume 5 , Number 3, Februari 2021 






Wright, Andrew. Creating Stories with Children. Oxford University Press, 1997. 
 
